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Abstract
Assessment is essential not only to guide the
development of individual students but also to monitor
and continuously improve the quality of programs,
inform prospective students and their parents, and
provide evidence of accountability to those who pay our
way. Various definitions of assessment and the role it
plays in teaching and learning:[1] Assessment involves
the use of empirical data on student learning to refine
programs and improve student learning. Assessment is
the process of gathering and discussing information
from multiple and diverse sources in order to develop a
deep understanding of what students know, understand,
and can do with their knowledge as a result of their
educational experiences. [4]
Keywords: Recommender, Hybrid, Assessment,
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1. INTRODUCTION
An Assessment Plan includes all these components and
focuses on the assessment of each learning outcome and
how the evaluation of the results of the assessment is used
for program improvement[15] .

2. OBJECTIVES
After studying thoroughly all above literatures, I as a
researcher found few following problems for assessment
activities such as :
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2.1 For improvement and impartial assessment of each
stake holders should understand his inclinations, mistakes
and misunderstanding about assessment system.
2.2 One should give proper justice to the answers
presented by the students against introspecting the
optimistic, pessimistic and overvaluation attitudes of the
examiners[11] .
2.3 Finding the reasons behind not attempting the
particular question by majority of the students and
informing the lacuna to the paper setter and teachers
covering the syllabi to fulfill the objectives of the
curriculum or through knowledge.

3. REVIEW OF LITERATURE
3.1 Review: International : “Does assessment for
learning make a difference? The development of a
questionnaire to explore the student response.”
Assessment & Evaluation in Higher Education Vol. 36,
No. 7, December 2011, 749–765 By Routledge –Taylor &
Francis Group
Assessment for learning (AfL) is a popular and widely
used term but definitions vary, and the term is often used
in an unclear and ill-defined way by different authors and
in various contexts. This led Paul Black, an influential
figure in the field, to claim that AfL is now ‘a free brand
name to attach to any practice’ (2006, 11). In this paper,
we set out a conceptualization of AfL in higher education
and introduce a questionnaire which has been used to
explore the student experience of AfL. We describe the
development of the questionnaire and its use for
evaluation and research purposes in relation to AfL in
higher education contexts[10] . Preliminary findings
suggest that students do respond positively to modules
delivered using AfL principles and that within such
modules there is a higher level of use of deep approaches
to learning when compared with modules that have not
used AfL approaches[23].
This Research article indicates that the overall student
experience is more positive in modules where AfL
approaches are used. The AfLQ questionnaire
demonstrates that students are sensitive to AfL approaches
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and react more positively to AfL modules in comparison
with non-AfL modules.
3.2 Review : International : An assessment of academic
stress among undergraduate students: The case of
University of Botswana by Joseph E. Agolla and Henry
Ongori Educational Research and Review Vol. 4 (2), pp.
063-070, February 2009, ISSN 1990-3839 © 2009
This research finding is based on the responses obtained
from the undergraduate students at a higher learning
institution (University) in Botswana. This paper
investigated the stressors, symptoms and effects that are
likely to be experienced by the undergraduate students in
higher institutions (Universities). Stressors related to time,
academic pressure, and academic environments were
explored. A total of 320 students participated in this study.
Data was collected through self administered
questionnaires that were randomly distributed to the
students during lecture time. Data obtained was analysed
using descriptive statistics and Tables. The open ended
question was thematically analysed and the result
presented in Table 5[8]. It was found out that, academic
workload, inadequate resources, low motivation, poor
performance in academic, continuous poor performance in
academic, overcrowded lecture halls, and uncertainty of
getting job after graduating from the university lead to
stress among students.
3.3 Review: National :Elitist-Multi-objective
Differential Evolution for Multiple Question Paper
Generation- International Journal of Web Applications
(IJWA) Vol-6 No-2 June 2014 by Dimple V. Paul1, Jyoti
D. Pawar
Student evaluation is an essential part of education and is
done through the system of examinations. Examinations
generally use question papers as an important component
to determine the quality of the students. Examination
question paper generation is a multi-constraint
concurrent optimization problem. Question papers
generated with random and backtracking algorithms are
inefficient in handling multiple constraints such as total
time for completion of the paper, total number of
questions, module weight ages, question types, knowledge
points, difficulty level of questions etc,. In this paper they
have proposed an innovative evolutionary approach that
handles multi-constraints while generating question
papers from a very large question bank. The proposed
Elitist Multi-objective Differential Evolution Approach
(EMODEA) has its advantage of simple structure, ease of
use, better computational speed and good robustness[7] . It
is identified to be more suitable for combinatorial
problems as compared to the generally used genetic
algorithm. Experimental results indicate that the proposed
approach is efficient and effective in generating nearoptimal or optimal question papers that satisfy the
specified requirements.
3.4 Review: National : Use of Common-Word Order
Syntactic Similarity Metric for Evaluating Syllabus
Coverage of a Question Paper- International Journal of
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Web Applications (IJWA) Vol-6 No-2 June 2014 by
Dimple V. Paul1, Jyoti D. Pawar
Syllabuses are used to ensure consistency between
educational institutions. A modularized syllabus contains
weight-ages assigned to different units of a subject.
Different criteria like Bloom’s taxonomy, learning
outcomes etc., have been used for evaluating the syllabus
coverage of a question paper[24]. But they have not come
across any work that focuses on syntactic text similarity
evaluation of unit contents with the question contents in
order to estimate the syllabus coverage of a question
paper. Hence in this paper they address the problem of
measuring the syllabus coverage of an examination
question paper by using the order based word-to-word
syntactic similarity metric. Text preprocessing
techniques are used to extract multiple words and its
associated locations from textual contents in the question
paper and also in the respective syllabus file. Comparison
of word order vectors of units with word order vectors of
questions results in generation of the corresponding
common word pair question vector and common word pair
syllabus vector[13] . The common word pair vectors assist
in computing the similarity measure between question
vector and unit vector, representing the similarity
measures in a question-to-unit similarity matrix and
selecting the maximal similarity measure among the set of
computed common word pair vectors[31]. The maximal
similarity measures are used as a guideline in grouping
the unit-wise questions, matching its weight-age against
Syllabus File and evaluating the syllabus coverage of the
question paper. The result of syllabus coverage evaluation
can be used as a guideline by the subject expert or
question paper setter or question paper moderator to revise
the questions of examination question paper accordingly
3.5 Review: The Case for Authentic Assessment.
Practical Assessment, Research & Evaluation, 8(14).
November 20, 2014 - A peer-reviewed electronic journal.
ISSN 1531-7714 by Grant Wiggins, Mr. Wiggins, a
researcher and consultant on school reform issues, is a
widely-known advocate of authentic assessment in
education[14]. This article is based on materials that he
prepared for the California Assessment Program.
Assessment is authentic when we directly examine student
performance on worthy intellectual tasks. Traditional
assessment, by contract, relies on indirect or proxy 'items'-efficient, simplistic substitutes from which we think valid
inferences can be made about the student's performance at
those valued challenges[24].
Further comparisons with traditional standardized tests
will help to clarify what "authenticity" means when
considering assessment design and use:
 Authentic assessments require students to be effective
performers with acquired knowledge.
 Authentic assessments present the student with the
full array of tasks that mirror the priorities and
challenges found in the best instructional activities.
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 Authentic assessments attend to whether the student
can craft polished, thorough and justifiable answers,
performances or products[27].
 Authentic assessment achieves validity and reliability
by emphasizing and standardizing the appropriate
criteria for scoring such (varied) products.
 "Test validity" should depend in part upon whether
the test simulates real-world "tests" of ability.
 Authentic tasks involve "ill-structured" challenges
and roles that help students rehearse for the complex
ambiguities of the "game" of adult and professional
life.
3.6 Review: Defining Authentic Classroom AssessmentPractical Assessment, Research & Evaluation- A peerreviewed electronic journal, Volume 17, Number 2,
January 2012 ISSN 1531-7714, Bruce B. Frey, University
of Kansas Vicki L. Schmitt, Logan-Rogersville School
District, Rogersville, MO Justin P. Allen, University of
Kansas
This study presents a conceptual analysis of authentic as it
is used in educational research and training to describe an
approach to classroom assessment. Nine distinct
components or dimensions of authenticity are identified
and only one of those is the realistic nature of the
assessment.
A well accepted position among educational researchers
and teacher educators is that the best classroom
assessments are authentic[10]. The term best typically
means valid, and authentic is usually defined as having
something to do with the real world[3] . This position is
difficult to translate into an assessment strategy, however,
for two reasons. First, validity is not a characteristic of any
assessment; it refers to the interpretation and use of
assessment results. Secondly, there are a variety of
definitions of authenticity presented in the research
literature and in books and other materials used to train
teachers.
In this article four basic characteristics of authentic tests
are included:
1. The task should be representative of performance in the
field.
2. Attention should be paid to teaching and learning the
criteria for assessment.
3. Self-assessment should play a great role.
4. When possible, students should present their work
publicly and defend it.
3.7 Review: Recommendations for Developing
Classroom Performance Assessments and Scoring
Rubrics- Practical Assessment, Research & Evaluation,
8(14). November 20, 2014 - A peer-reviewed electronic
journal. ISSN 1531-7714 by Barbara M. Moskal ,Colorado
School of Mines.
This paper provides a set of recommendations for
developing classroom performance assessments and
scoring rubrics similar to the sets of recommendations for
multiple choice tests[10]. The recommendations are divided
into five categories: 1) Writing Goals and Objectives, 2)
Developing Performance Assessments, 3) Developing
Scoring Rubrics, 4) Administering Performance
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Assessments and 5) Scoring, Interpreting and Using
Results. A broad literary base exists for each of these
categories. This article draws from this base to provide a
set of recommendations that guide the classroom teacher
through the four phases of the classroom assessment
process -planning, gathering, interpreting and using[15] .
Developing Scoring Rubrics Scoring rubrics are one
method that may be used to evaluate students' responses to
performance assessments[33]. Two types of performance
assessments are frequently discussed in the literature:
analytic and holistic. Analytic scoring rubrics divide a
performance into separate facets and each facet is
evaluated using a separate scale. Holistic scoring rubrics
use a single scale to evaluate the larger process. In holistic
scoring rubrics, all of the facets that make-up the task are
evaluated in combination. The recommendations that
follow are appropriate to both analytic and holistic scoring
rubrics.
4. CONCLUSIONS
As a researcher after studying thoroughly all above
literatures, found few gaps and problems for assessment
activities where there are several constraints and methods
of assessment which hampers the career of the student and
the reputation of the Educational Organization. To
conclude this research area, that through some
recommender system which is based on scientific methods
and formulas and mining algorithms. In this study Hybrid
Recommender System is used because it captures both
collaborative and content based recommender system.
Dependence on the assessing regulation for different
syllabus patterns of the organization, the proposed system
can handle and suggest the appropriate solution to the
problems.
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